
 

 

 

  

Clay Hill School 

Literacy Policy 

Francesca Smith – Literacy Lead 

Date reviewed: November 2020 

Date to be reviewed: November 2021 
 



 
 

“Listen with curiosity. Speak with honesty. Act with integrity. The greatest problem with 
communication is we do not listen to understand. We listen to reply. When we listen with 
curiosity, we do not listen with the intent to reply. We listen for what’s behind the words.” 
― Roy T. Bennett 
 
“Pupils should be taught in all subjects to express themselves correctly and appropriately 
and to read accurately and with understanding.’  
-Department for Education  
 
Rationale 

Literacy is the ability to speak, listen, read and write at a sufficiently competent level to 

communicate thoughts, ideas, feelings and opinions clearly, meaningfully and imaginatively 

when appropriate. It is the also the ability to be able to organise language effectively and 

appropriately for both purpose and audience. It is a basic skill and a fundamental human 

right by most countries in the world.  

Literacy is one of the most important skills a person can have, it is central to learning and it 

is therefore essential that all staff, pupils and parents are aware of the Literacy Policies and 

promote these wherever possible to enable students to access the curriculum as fully as 

possible. 

We are all teachers of Literacy. We believe in the fundamental principle that Literacy is the 
key to improving learning and raising standards; it enables pupils to access all subjects, to 
read for information and pleasure, to communicate confidently and effectively and to 
prepare for the adult world, future studies and employment. We believe competency across 
all domains within literacy is key for a functional and fulfilled existence in society.  Literacy 
involves the integration of listening, speaking, reading and writing and critical thinking. It 
includes the cultural expectations which enable a speaker, writer or reader to recognise and 
use language appropriate within different social situations. 
Literacy allows people to use language to enhance their capacity to think; create and 
question, which helps them to become more aware of the world and empowers them to 
participate more effectively in society (UNESCO, 1990). 
 

Purpose 

Literacy is a whole school responsibility. All members of an effective school community are 

expected to support and promote the drive to raise the standards of literacy within the 

school by employing consistent approaches and expectations across the school. 

Students should be taught to express themselves clearly in both speech and writing and to 

develop reading skills. They should be taught to use grammatically correct sentences and to 

spell and punctuate to communicate effectively in written English. Pupils need vocabulary, 

expression and organisational control to cope with the cognitive demands of subjects. 

Reading helps students to learn from sources beyond their immediate experience; writing 

helps them to sustain and order thought; language helps them to reflect, revise and 

evaluate the things they do, and on the things others have said, written or done; responding 



 
 

to higher order questions encourages the development of thinking skills and enquiry; 

improving literacy and learning has an impact on pupils’ self-esteem, on motivation and 

behaviour. It allows them to learn independently. It is empowering. 

 

Literacy implementation 

At Clay Hill School, we adopt an academic streaming approach across a largely primary-

based cohort. This means pupils work within their own competencies, secure in the 

knowledge that they will learn within a curriculum that is accessible yet challenging for 

them. Clay Hill delivers literacy in a format that ensures:  

 Reading and writing intentions complement each other 

 Spoken language is sewn into each segment of the teaching sequence  

 Texts follow the reading spine, selected for their relevance within the planned unit of 

work  

 Each unit closes with an assessed piece of writing which encapsulates the learning 

intentions within the planned unit of work  

This process allows preparation for writing, integrating spoken language, reading 

comprehension and immersion, grammar and the writing process in order to work towards 

a chosen outcome or composition (see appendix A). Literacy is taught at all key stages, with 

skills and knowledge embedded to ensure the content delivered is sequential and 

progressive. 

Within stages one, two and three, literacy is taught four times a week for an hour within 

each lesson. Literacy sessions are taught by the class teacher within the same classroom, 

utilising a nurturing approach. This entails a predictable environment, consistent 

expectations, and routine. The aim is to reduce anxiety and promote enjoyment and 

engagement for the pupils. Within these sessions, a love of reading is promoted through the 

class text being explored. Pupils will also have opportunities to read their individual reading 

books and class reader at the end of the day in tutor time. Pupils are rewarded with CRITA 

tokens for reading, further promoting the love of reading within their own contexts as well 

as with the rest of the class. Additionally, we feel that sharing reading experiences as a 

group combined with individually provides a range of reading experiences. 

Stages one includes letters and sounds phonics teaching, taught as a twenty-minute slot at 

the start of each day. These are the building blocks of reading and phonic knowledge is 

delivered through a range of activities, designed to inspire and motivate pupils to progress 

through the phases. If necessary, phonics can be adapted for older learners to ensure 

teaching materials are age-appropriate and relatable for the learners. Skills taught within 

phonics are practised within literacy sessions and, in keeping with cross curricular 

expectations, opportunities to apply reading skills in core and non-core subjects. Clay Hill 

follows a Talk for Write (Pie Corbett) format within which pupils learn the importance of 

learning to talk as a precursor to writing (Stage one). This is developed through story maps 



 
 

into co-constructing learning so pupils learn how to structure texts and narratives of their 

own (stage two). Formative assessment is used throughout the year in stage one to track 

progress, with year two phonics screening being implemented when appropriate. 

Summative assessment is used to monitor and assess progress within reading and writing, 

across fiction and non-fiction within stage two and three.  These assessments are completed 

bi-termly, to measure progress and introduce the concept of exam conditions in an informal 

and more friendly manner. 

Interventions are implemented for those identified as having gaps in knowledge or if there is 

a reason which would benefit the pupil. Interventions traditionally take place within the 

dedicated lesson, on a 1:1 basis or within alternative allocated time, such as tutor time. 

These strategies allow discreet catch-up opportunities for pupils. Additionally, these can 

support developing confidence and nurturing resilience. 

 

Next steps 

By the end of stages one and two, pupils will have ideally built meaningful relationships with 

staff and peers. This rapport will support the confidence to speak, share ideas and ask 

questions within lessons. Staff should have within their remit reliable strategies which 

encourage pupils – individually as well as collaboratively – to access a range of reading 

materials, reflecting the love of reading ethos at Clay Hill School. Furthermore, this ethos 

will be further embedded through exposure to books from the reading spine, including 

literature from outside the spine to maximise engaging pupils through their individual 

interests where possible. 

By the close of stage three, pupils should be comfortable with fiction and non-fiction texts. 

Exposure of examples from the Victorian era, 20th century fiction, as well as modern day 

literature will ensure readiness for stage four demands and expectations.  

By the end of stage four, pupils should understand By the end of stage 4, pupils should 

understand that purpose and audience are at the core of writing which directly informs choices 

at both word, sentence and whole-text level. In reading, we want our students to see books 

as a source of pleasure and entertainment, with learners having an appreciation of how society 

in Britain has shaped and influenced different forms of literature over the last 220 years. 

Learners should feel confident to express their point of view and be armed with a skill set that 

enables them to write and verbalise point of views emphatically.   

 
 
 
 
 
 
 



 
 

Literacy impact  
 
All pupils have the opportunity, despite barriers, to achieve formal academic qualifications 
at Clay Hill School. The table outlines academic stages within the school and the 
qualifications on offer.  
 

Stage  Curriculum coverage  Qualifications  

Stage 1 EYFS and Key Stage One  

Stage 2 Lower Key Stage Two  

Stage 3 Upper Key Stage Two  
Stage 4 Key Stage Three  

Stage 5 Key Stage Four GCSEs 

Stage 6 Post 16+  

 
 
Speaking and Listening intentions: 
We will teach pupils to use language precisely and coherently. They should be able to listen 
to others, and to respond and build on their ideas and views constructively.  
 
We will develop strategies to teach pupils how to:  

 participate orally in groups and in whole class activities, both formally and informally  

 use talk to develop and clarify ideas  

 identify the main points to arise from a discussion  

 listen for a specific purpose  

 discuss and evaluate.  

Reading intentions:  

We aim to give pupils a level of English that will enable them to cope with the increasing 
demands of reading in all subjects in terms of specific skills, knowledge and understanding 
and ways of responding to texts. This applies to the reading of a variety of texts including 
fiction and non-fiction (including the use of ICT).  
 
We will teach pupils strategies to help them to:  

 read with greater understanding 

 locate and use information  

 follow a process or argument  

 summarise, synthesise, challenge, and adapt what they learn from their reading.  

 
Writing intentions: 
We aim to give pupils a level of English that will enable them to cope with the demands of 
writing in all subjects. We will teach them specific writing skills, develop their ability to write 



 
 

in different styles and also teach them to recognise the importance of audience. It is 
important that we provide for co-ordination across subjects to recognise and reinforce 
pupils’ language skills. 
 
We will teach pupils strategies to help them to:  

 making connections between pupils’ reading and writing, so that pupils have clear 
models for their writing 

 using the modelling process to make it explicit to pupils how to write independently, 
without scaffolding. 

 being clear about audience and purpose  

 providing opportunities for a range of writing including sustained writing  

 using and referring to evidence to support and reinforce thinking  

 enabling pupils to respond critically to texts through effective and clear writing 
approaches.  

 
 
Assessment  
 
Assessment for Learning within literacy will be used frequently to inform lesson-planning 
and target-setting. Additionally, AfL will support teachers in maintaining the pace of learning 
for pupils. Bi-termly summative assessments within reading and spelling, punctuation and 
grammar (SPaG) will use Rising Stars to support teachers to measure progress. Moreover, 
summative assessment supports identifying areas for improvement. This will guide focus 
areas across the school. Writing will be assessed through end of unit chosen outcomes or 
compositions. 
Written work should be marked using the Marking Policy symbols and criteria as set out in 
the Marking Policy and in line with Rising Stars assessment protocol. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

Appendix A - Model of Delivery 

*This is not explicitly linear and are interlinked to ensure that certain aspects of the 

sequence can be revisited.   

1. 
Preparation 

Select text type  
Select chosen outcome of the sequence 

In line with NC documentation and children’s 
personal achievements: 

 Identify the key reading objectives to 
be covered. 

 Select the key skills and grammar 
focus for the work.  

 Link these with key 
writing/composition objectives.  

 Note the aspects of spoken language 
that will be covered throughout.  

To include a wide range of 
genres/traditions (inc. fiction, 
non-fiction and poetry) 
 
 
Linked to Reading domains 
and AO’s of AQA English 
Language 
 
All taken from the statutory 
requirements outlined by the 
NC. 

2. 

Immersion 
a) Reading 
and 

Investigation 
 

 
 
b) Capturing 

Ideas 
 
 

 
c) Explicit 

Teaching 

 

Initial exploration of text including: 

 Basic comprehension 
 Discussing characteristics of the 

chosen text type 

 Becoming familiar with the writer’s 
craft.  

 
 

Responding to text including: 

 Spoken language (role play/drama) 
 Writing in role 
 

 
Further exploration of text including: 

 Explicit teaching of skill/grammar 
focus.  

 Discuss the effect of this choice, with 
examples from the text.  

 Allow children to experiment with its 
use to enhance writing.  

 
 
Verbal responses and 
discussion based activities. 
 
Any contextual 
opportunities? 
 
 
Choose level of text that 
appropriately models 
‘language for effect’ and 
‘grammar for effect’ 
 
 
At teacher’s discretion, skills 
‘gaps’ taught if appropriate. 
 
Allow time for creativity and 
feedback. 

3. 
Publication 

 

Teacher to: 

 Model different ways to plan 

 Support children to draft their ideas 
 Teach the skills of 

editing/proofreading 

 Offer audiences and different means 
of publication. 

 Assess and evaluate work.  

 Set personalised targets for next 
phase.  

 

 

 
 
 
 
 



 
 

 

 


