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Literacy Intent 

We believe competence in literacy, in all forms, is fundamental to thriving in society. Through 

a school-wide ‘teaching through text’ pedagogical approach, our focus is to nurture pupils’ will 

and skill to read for pleasure and purpose. Indeed, through immersing our pupils in a literary 

world, we strive to close inevitable reading gaps, improve capital culture and create strong 

levels of engagement to provide meaningful and authentic contexts for English.  

We will therefore provide a curriculum that progressively builds core skills and knowledge to 

ensure that all of our learners have the capability and confidence to communicate their ideas 

and emotions. As pupils make their journey through school, we will expose them to a variety 

of text types across multiple genres (Appendix A).  

We have high aspirations and are committed to ensuring that all learners leave with a greater 

love for reading and tangible qualifications, regardless of barriers to learning. We will have a 

department-wide understanding of our students, utilise a consistent live marking/feedback 

model, identify pathways as early as possible and embed personalisation for all, ensuring that 

interventions are implemented for those with the most pressing needs. 

As many of our learners have considerable gaps in learning, planning will carefully consider 

the NC aims but will be adapted, on an individual basis, to ensure that the content is accessible 

and engaging. Whilst we accept that skill gaps may exist, we aim to improve them through 

the delivery of knowledge that is age appropriate. We believe that exposing our learners to 

a variety of text types that drive programmes of study offering lessons from history and other 

cultures is fundamental to their social and emotional development.  

Through individualised planning and target setting relevant to each student’s skill set, we aim 

to reduce anxieties and inspire an appreciation for reading. To embed these fundamental 

building blocks, class sizes will never surpass eight, with at least one TA present in every 

lesson. Moreover, individualised reading strategies (independent book choices, immersion or 

audio books) will be implemented and, in liaison with our full-time SENCO, rigorous baseline 

assessments will be completed upon admission to ensure that access arrangements and 

learning aids are in place to maximise engagement and self-confidence.  
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Literacy Implementation 

At Coxlease School, through our ‘teaching through text’ pedagogical approach, we deliver 

literacy in a way that ensures: 

 reading and writing objectives are linked  

 spoken language is planned into the teaching sequence at every stage  

 texts are carefully selected to fit the objectives and intended outcomes  

 there is a writing/composition outcome(s) which links clearly to the specific objectives 

identified for each teaching sequence. 

This process allows preparation for writing, integrating spoken language, reading 

comprehension, grammar and the writing process in order to build towards a chosen 

composition or outcome. (Appendix B) 

Literacy is taught discreetly throughout all key stages, with skills and knowledge maps 

embedded to ensure the content delivered is sequential and progressive.  

Stage 1, 2 and 3 

At Stage 1, 2 and 3, we teach literacy five times a week with each lesson totalling 45 minutes. 

Each day has a different area of focus to maximise variety and engagement. All literacy lessons 

are taught in the morning and the timetable remains the same throughout the year. This is 

delivered by one consistent teacher in the same nurturing environment to minimise 

uncertainty and provide much needed routine. By remaining with the same members of staff, 

we maximise opportunities to relate skills and knowledge in literacy to other programmes 

of study, including during tutor times where we promote reading for pleasure.   

The building blocks of reading are taught through the Read Write Inc. programme but 

resources are, at times, adapted to ensure that the content is age appropriate. The phonics 

baseline assessment is completed upon admission and at stage 2 and 3, summative 

assessments, in both reading and writing across fiction and non-fiction, are completed at the 

beginning and end of each year to measure progress and to introduce exam conditions 

informally. Stage 1 utilise a more formative approach to assessment to alleviate any 

unnecessary stress and pressure.  

Assessment for learning activities are generally ‘chunked’ to instil confidence, but are 

individualised and tailored to each learner according to the AfL methods that are most 

conducive to progress. One lesson per week is dedicated to independent catch-up work to fill 

in knowledge gaps and develop resilience. 
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Preparation for next steps 

By the end of stage 1 and 2, learners should have built trusting relationships with staff and 

have the confidence to ask questions and express their point of view. Staff should understand 

strategies that help each student learn and facilitate a growing enthusiasm for reading. In 

classroom activities, learners should have been exposed to a rich and diverse variety of 

literature and had ample opportunities to express themselves in verbal and written form.    

By the end of stage 3, learners should understand the conventions of fiction and non-fiction 

in preparation for the demands of stage 4 and beyond. A foundation knowledge of the 

Victorian era, life in Britain during the 20th century and the modern day ensures that our 

students have some contextual understanding of societies influence on literature.  

Stage 4  

At Stage 4, we teach literacy five times a week with each lesson totalling 45 minutes. Content 

is delivered thematically, with skill development across fiction and non-fiction dependent on 

the wider contextual theme. For at least 2 half-terms, genres pertinent to the British societal 

movements of the 20th/21st century provide the back drop for fictional study, and the 

exploration of non-fiction themes draw upon comparisons between life in the 19th century and 

modern day in preparation for the demands of the GCSE English Language programme of 

study.  

We continue to deliver in the nurture structure to minimise transitions and maintain 

consistency. In line with previous key stages, teachers exploit opportunities to link skills and 

knowledge to other areas of the curriculum, whilst facilitating opportunities during tutor times 

to foster a continual thirst for reading through individualised reading strategies.  

Preparation for next steps 

By the end of stage 4, pupils should understand that purpose and audience are at the core of 

writing which directly informs choices at both word, sentence and whole-text level. In reading, 

we want our students to see books as a source of pleasure and entertainment, with learners 

having an appreciation of how society in Britain has shaped and influenced different forms of 

literature over the last 220 years. 

Learners should feel confident to express their point of view, and be armed with a skill set 

that enables them to write and verbalise point of views emphatically.   
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Literacy Impact 

Learners, regardless of barriers to learning, will attempt to achieve formal academic 

qualifications. Below outlines the qualification on offer dependent on stage of progress: 

 Curriculum Coverage Qualification 

Stage 1 Years 1 and 2 AQA Unit Awards / ELC Silver Step 

Stage 2 Years 3 and 4 AQA ELC Gold Step 

Stage 3 Years 5 and 6 AQA Functional Skills Level 1 

Stage 4 Years 7, 8 and 9 AQA Functional Skills Level 2 / GCSE Eng Lang 

Stage 5 Years 10 and 11 AQA Functional Skills Level 2 / GCSE Eng Lang 

Stage 6 Post 16+ AQA Functional Skills Level 2 / GCSE Eng Lang 

 

In speaking and listening, learners will leave with strategies to: 

 participate orally in groups, both formally and informally  

 use verbal skills to develop and clarify ideas  

 have the confidence to speak about their ideas / opinions 

 identify the main points to arise from a discussion and respond accordingly  

 listen to others and comprehend information 

 

In reading, learners will leave with strategies to: 

 read with greater understanding 

 locate and use information  

 follow a process or argument  

 summarise, synthesise, challenge and adapt what they learn from their reading  

 pick genres of literature that will interest and inspire them to read more 

 

In writing, learners will leave with strategies to: 

 aid with important life skills such as form filling. 

 express their ideas clearly in written form.  

 write for different audiences / purposes 

 use the written form in accordance, or as opposed to, the verbal form.  



Appendix A - Text Types Coverage 

 Phase 1 Phase 2 Phase 3 

 Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Narrative  Traditional Fairy Tale x 2 

 Fantasy 

 Stories from other cultures 

 Contemporary x 2 

 (Familiar patterns/settings) 

 Stories by the same author 

 Contemporary 

 Traditional Fairy 
Tale with a twist 

 Adventure 

 Fantasy 

 Stories by the 
same author 

 Traditional 
(myth/legend/fable) 

 Adventure 

 Contemporary 

 Fantasy 

 Play scripts 

 Author study 
(choice) 

 Traditional 
(myths/legends) 

 Adventure 

 Contemporary 

 Fantasy 

 Science Fiction  

 Play scripts 
 

 Adventure 
(stories from 
other cultures) 

 Historical 

 Contemporary 

 Science 
fiction/fantasy 

 Classic 

 Author study 
(including choice 
and comparison 
and writing in the 
same style of the 
author) 

 Contemporary/classic 

 Adventure 

 Historical  

 Mystery/horror 

 Scripts 

 Author study – 
contemporary/classic 
(including choice, 
comparison and 
writing in the style of 
the author) 

Non-Fiction  Instructions x 2 

 Non-chronological report x 2 

 Recount x 2 

 Instruction x 2 

 Non-chronological 
report x 2 

 Recount x 2 

 Persuasion 

 Instruction 

 Recount 

 Non-chronological 
report 

 Persuasion 

 Discussion (balanced 
argument and 
debate) 

 Recount (to 
include 
newspapers) 

 Non-chronological 

report 

 Persuasion 
(including a one 
sided argument) 

 Explanation 

 Discussion 
(balanced 
argument and 
debate) 

 Explanation 

 Evaluation 

 Persuasion 

 Discussion and 
debate 

 Recount 
(including 
newspapers and 
biography) 

 Instruction 

 Explanation 

 Evaluation 

 Persuasion 

 Discussion and debate 

 Recount 

 Summaries 

 Non-chronological 

report 

Poetry  Imagery (description) 

 List Poetry 

 Patterns and rhyme 

 Poems on a theme 

 Imagery 
(description) 

 Patterns and 
repetitive poetry 

 Poems on a 
theme 

 Classic poetry 

 Form (haiku, 
cinquain, limerick, 
couplets) 

 Performance poetry 

 Poems on a theme 

 Classic poetry 

 Imagery and 
description 
(figurative 
language, simile, 
metaphor, 
onomatopoeia, 
alliteration) x 2 

 Rhythms 
(patterns, 
repetitions, 
structure) 

 Performance 
poetry 

 Classic poetry 

 Imagery and 
description 
(figurative 
language, 
extended 
metaphor and 
word choices) 

 Classic narrative 

 Form 

 Free verse 

 Poems on a 
theme 

 Poet study 

 Imagery (including 
extended metaphor) 

 Classic 

 Free verse 

 Poet study 

 

 



Appendix B - Model of Delivery 

*This is not explicitly linear, and are interlinked to ensure that certain aspects of the 

sequence can be revisited.   

1. 

Preparation 

Select text type  

Select chosen outcome of the sequence 
In line with NC documentation and children’s 
personal achievements: 

 Identify the key reading objectives to 
be covered. 

 Select the key skills and grammar 
focus for the work.  

 Link these with key 
writing/composition objectives.  

 Note the aspects of spoken language 
that will be covered throughout.  

To include a wide range of 
genres/traditions (inc. fiction, 
non-fiction and poetry) 
 
 
Linked to Reading domains 
and AO’s of AQA English 
Language 
 
All taken from the statutory 
requirements outlined by the 
NC. 

2. 

Immersion 
a) Reading 
and 
Investigation 

 
 
 

b) Capturing 
Ideas 
 

 
 
c) Explicit 

Teaching 

 

Initial exploration of text including: 
 Basic comprehension 

 Discussing characteristics of the 
chosen text type 

 Becoming familiar with the writer’s 
craft.  

 
 

Responding to text including: 

 Spoken language (role play/drama) 
 Writing in role 
 

 
Further exploration of text including: 

 Explicit teaching of skill/grammar 
focus.  

 Discuss the effect of this choice, with 
examples from the text.  

 Allow children to experiment with its 
use to enhance writing.  

 
 
Verbal responses and 
discussion based activities. 
 
Any contextual 
opportunities? 
 
 
Choose level of text that 
appropriately models 
‘language for effect’ and 
‘grammar for effect’ 
 
 
At teacher’s discretion, skills 
‘gaps’ taught if appropriate. 
 
Allow time for creativity and 
feedback. 

3. 
Publication 
 

Teacher to: 

 Model different ways to plan 
 Support children to draft their ideas 

 Teach the skills of 
editing/proofreading 

 Offer audiences and different means 
of publication. 

 Assess and evaluate work.  
 Set personalised targets for next 

phase.  
 

 

 


